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US OE PARTMENT OF HEALTH. 


A COMPETENCY BASED PROGRAM FOR ADMINISTRATION EDUCATION WELFARE 
F ‘ ? it EDUCATION 


- The California State College Model’ ~ - THIS DOCUMENT HAS BEEN REPRO- 


OUCED EXACTLY AS RECEIVED FROM 


f E Hel ol gece OR ORGANIZATION ORIGIN: 
: ‘ = 4 : : 'T, POINTS OF VIEW OR OPIN 
By William'R. Benedett i, Dean : cde 32 00 NOT NECESSARILY aeeee. 
7° ; OFFICIAL NATIONA 
|. School of Educatién . EDUCATION POSITION OR POLICY NO 


i 


f 


; | ; 
In September 1976, after elghteen months of planning, and 


° 


revision includi F a-pro#ram review conducted by the Pennsylvania 
ee ‘ we.” i) ‘ ae ‘ j > 
Department of ee thirty-nine (39) students enrolled in 2 
‘ F : 
competency based {certification program at California State Collese, 
J . : 


California, Penngylvania. The program intludes the following, 


featuves: (1) eptablishment of generic competencies supported by - 


complementary enablinz competencies; (2) sélf assessment; 
sn eae 
(3)y trdividually prescribed curriculum; (4) field based delivery 


ecompetency-evaluation. Completion of the prorran 
“~~, - . 


: sth Gan tee 
secondary school principal. 
5 | 
af ‘ . 


< | 
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Rachkrround of the College ¢ ad : 


Californtd State College is one of the fourteen (14) state collezes 
‘ | : 


ioe sy iY F ‘ 2 mg ’ 
in a ,It is. locatcu in Southwestern Pennsylvanieé, 


avpraximately borty miles south of Pittsburgh. The cobles@ has 


approximately 4,000 undergraTuate sae sila approximately 1,°00 
graduate stiidehti. Tne collere is presently ‘di@ided into a Schoo) 


of Arts and Scfence, Schood of Nducation, School of Graduate Studies 


and School of Science and Technology. 


| @ 
b * . F e 
Background of, Program Development 
. ‘ - 


Faced with a decline in underrraduate teacher enrollment and 


the concurrent problen of staff dislocations created by dropping 


. 


enrollments, the Dean of the SctHfodl of-Education and Dr. Stephen Pavlak. — 


Dean of the Graduate School met in April of 1975, with officials a 


cs si Se Ae 
. y - é 


> 


t : -2-. 
‘of the Pennsylvania Depaftmierit of Education. The purpose of the 


meeting was to discuss implementation of new programs at the college. - 


‘ . ® \ Ay e 
The Master Plan for Program Change submitted to the Department a 


‘year earlier had included provision’ for the establishment of a 


-program leading ‘to certification in elementary school administration. 


While the Division of Teacher eiestton er Piel Nonertment was 
sympathetic to the problem faced by the college they felt that 
authorizing another principal's certification program was not 
cocesbel iy the answer. After a lengthy discussion, however, it 
was agreed to authorize California State College to develop a 
competency based pvGEr em for preparing elementary and secondary - 
administrators. It was also agreed that efforts would be made to 
develop a similar model for preparing secondary counselars. ‘The - 
college further apreed to free staff to work on,program development. 

During, the summer and fall term of 1975 two staff persons were 
granted load reductions to begin program development. Mr. Ivan 
pumas af the Elementary Education Department, Mr. Robert Owsi‘any 
of the Secondary Education Department , Dr. John Moreschi, Director 

: : 

of the College's Educational Development Center and Dr. George Crane, 
Steer be ene Départment of Pupil Services along with: Deans | 


formed the SteeringeCommittee. As a result of the work of this 


committee, a-skeletan of a competency based program was created. 
j Pa 7 


included the following components: ; | 

I. Role of the Principal - A narrative description of 
the Puneeions of a principal . ae 

II. Generie Competencies - A translation of the role 


into broad general statements. 


; mae ae tah 


III. . Enabling Competencies - A refinement of the broad 


‘ generics into more detailed and specific competency 
a > . — . - ; . a , oy 
+ statements. ‘ 
OIv. Selr Assessment - A component which allows students 


ue compare their. experience Bie educational backgrounds 


Seow 


“0 the nenerié ‘and ~ enabling competencies, Pm. 


Ve Delivery System - A curriculum which iiss made up of 


¢ 


wf 


aindividually prescribed learning activities. with 


re 
emphasis on field SSPENL EIR ES > ‘ ‘ . 
WI; Evaluation Procedures .- - Avssystem which’ evaluates: life 
" Et ag \ ._¥ ‘ 
: experiences ‘and translates, these into achieved 
competencies and/or credits, ‘which evaluates learning 
: aabivittes: spe twak sntdetenntasd objectives’ and which 
\ w 
provides for recycling in deficient areas. : 
Ae ‘ See attached diagram I -- Model Flow Chart — | % , 
. , re \ ri ~ 2 
¢ i, 
- wl a 
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Diagram I -= Model Flow Chart 


Ps CALIFORNIA STATE COLLEGE 
California, Pennsylvania 
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III. Description of the Unique Features of the Model 


A. ‘Development of the Principal's Role, The Generic and * 


4 


The Enabling ag ie 


The steering ommittee decided early on that practi¢ing , 


principals should be involved in this phase of the program 

develfpment. Therefore, two advisory committees were f mad: 
ene onsisted of praeticing elementary Benees principal “and 
the other practicing secogidary school principals. (A t ird 
committee of eetoriaey counselors was established to work 
with the staff of’ the Guidance and Counseling program. ) 
The task assigned to these advisory committees was to assist 
the college staff in writing the role or the sednelpal and 
to tvandiate his role into generic competency statements, . 
Their further task was to define the generic statements into 
specific enabling competencies that could be classified-as 
knowledge (cognitive) attitudinal (affective) and skill 
’ fucntoratens aommebenetes. 

The advisory committees worked as separate units and 


e 


6 oe 
by late fall 1975 had completed their phase of the program. ¢ 


bs “ It became quickly:-obvious’, to the steering committee, that 
| while the elementary ‘and secondary principal's committees 
"had worked as sunset entities their product was extremely 
congruent. The differences were semantic rather than substantive. 
At was evident that a program should be developed to prepare - 
administrators (secondary and elementary Svlnetpals) and that . 


~ ' j e 
“\ the point of @irferentiation should lie not in the statement 


> 


of role or in the statement of ee but in the delivery 


competencies. 
two advisory committees were integrated and the following ten 


(10) generic competencies agreed upon: : 


Ls 


-_ at 


system (learning activities) designed to acquire the specified. 


~ 


The principal will have a broad understanding of the. 
envedeulun: 

The principal will demonstrate an understanding of 
child growth and development and its relationship to 
the teaching-learning process and related probYems. 
The principal will demonstrate a broad understanding, 
of administration and supervision. . ‘a 

The principal will demenetwate a broad understanding 
of group processes and human relations. 

The principal will have a broad understanding of the 
rights,. aed deta and ethics FEES in: * | 
professional apy ie: 

The principal will demonstrate a broad understandie' 


of local, state, and federal laws, regulations and 


policies which influence education. 


The principal will demonstrate a broad understanding* 


of positive- school-community relaions 


The principal willdemonstrate an understanding of 
the contriBution of the related disciplines to 
education. : 

The principal will demonstrate a broad underst&andin 
of the co-curricular BRUNE CEES and the relationship 


to the curriculum. 2g 


“ee 8, 


The lists of generic statements prepared by the 
: a 


. os The principal will demonstrate an understanding of 


research and évaluation. \ . 
By: combining and rewording the enabling competencies ) 
that had been submitted by the aii wou woimitters a List 
of 40 enabling competencies were agreed | upon. (Examples 
appear in latter portions of, this test.) i. ae 
Self Assessment , * 9 , sy 
Tn its deliberations ‘the steering aon bee moved next, 


to consideration of a delivery system. The objective was. 


to:develop a bank of learning activities that would assure: | 


' acquisition of tHe enabling competencies that had Just 


. 


been developed. The plan was to avoid, at least i a 


¥ , 
alternatives had been explored, assigning traditiona 


-courses as 2 means of attaining certain enabling compctcncies. 


- It became quickly apparent, however, that a step was missing. 
\ al / 


A method was needed .to provide students with an opportunity 


to become familiar with the required competencies and to 


‘ 
further allow them to document their contention that, because 


t : eo *3 


of previous education or experience, they had indeed acquired 


the competency.. Out of this thinking grew the concept of an 


- ass@ssment and orientation seminar. 


: ; a : 
. - \ . 
It was decided to begin, the program by enrolling 


students in a seminar... The ‘purposes of the seminar were 
several: 7 | 
(1) To acquaint students with the ten (10) generic 
competencies and the forty (40) enabling 


» 


competencies. 


e 


(-8- ’ 
(2) To provide students with the.opportunity to 


document educational and in-service experience. 
(3) “To provide students an opportunity bo improve ( 
{heir human relation skills: ; 
(1) =to provide a format for an.individually prescribed , 
deniveny system. | . | 
| All of the thirty-nine .(39) persons enrolled in the 
program in September of 1976 held masters degrees in al variety P 
. Ee academic fields.’ As a result of the assessment A he ae 
A seminar. these Shiney ene (39) ‘students ieee aaa 


equivalencies ranging from a low of seventeen (17) to a hich of 


thirty-six (36) «credits. Credit equivalencies were assifned to- 


‘each: generic competency as follows. a mm 
| - 
_ Diagram Le Ss Competency Credit Equivadent 
’ Master's 
‘ a Total i Degree Certifications 
: . Credit Competency Competency 
Competency WAssipned Credit Credit: aaa 
Curriculum 8 8M ‘ 8 , y 
Child Growth f- 4 4 
Admini stration/Supervision 8 8M , 8 
4e 
Group Process 6 6M 'S 
. ; 
2 - Rights; Responsibilities, 
> Ethics | / 2 2 
Laws/Regulations 3 ie: 
° s 
School-Community 4 4 
Related Disciplines 4 4 
Research , z uM 4M 5 4 
Co-Curricular Activities | 2 2 
TOTAL ep (required) 45 


4 (elected) 


10° 


a $< EE ee ae ee TTY 


# 


= ie 


| 
Diagram III represents a page from the student's ial kl 


describing the process of assessment. | 


Diagram LEI. os ‘Personal Assessment 


The candidate will use this pane to. indicate his/her experience 
(work and/or academic) in each of the areas of learning stated below 
under ENABLING COMPETENCIES. ; . 


This evidence, upon submission of valid documentation, will 
then be used@to determine the candidate's program for meeting the 
»requirements of the GENERIC COMPETENCY. - % 


GENERIC COMPETENCY: The principal will have a broad understanding 
of thg curriculum. ee 2 


: Related 
ENABLING COMPETE !CTES . Fxperiences 


1. IDE NTIFY, DESCRIBE, AND COMPARE CURRICULUM 
ORGANIZATION PATTERNS 


, a *, 
Can describe curriculum organization patterns 
presently being used in the schools. ~~ 
Can list components of a curriculum- guide. 
Can describe recent trends and innovations in 
curriculun. 
Can differentiate between horizontal and petal 
curriculum organization. 


2. ANALYZE THE ELEMIS NEEDED FOR CURRICULUM CHANGE 


~ | Can identify sources of curriculum development and 
their contribution (Sociology, History , Psycholory ). 

. Can identify indicators of the need for curriculum 
change. 

* Can identify professional and other groups which 
have influenced curriculum. 
Can describe both the positive indicators and 
barriers to chanre. 1. 


3. DESIGN A CURRICULII BASED ON NEFD 


Can describe the criteria used in developing a 
needs assessment. 


Can descuss a rationale for curriculum development. 


Can relate curriculum to individual needs. 


aa 1 . ee" 


x tS 
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C. Individually Prescribed - Field Based Delivery System 


The culminating activity of the Assessment and Orientation 
Seminar is a Huda Pacuiey interface. Individual 
conferences are held to discuss the students perceived 
strengths and weaknesses using the generic and enablings’ 
competencies as the base of measurement. The student's 
documentation is reviewed and an agreement is reached ‘on 
(1) what generics or portions thereof the student has 
achieved; (2) what credit-equivalencies should be assipned 


s * 
to the attained competency; and (3) the prescribed 


i) 


¥ ~~ 
learning, activities necessary to complete the program. 


Each student leaves the interface with a portfolio of 


acquired competencies and an individual-prescribed curriculum 
for the remainder of his program. 


Diagram IV is the prescription, and achievement page 


for generic I from the student's port féTio. 


) 


she 


: under ACHIEVED COMPETENCY (A). 


. i 


Diagram IV — Prescription and Achievement 


Additional work . needed by the Candidate to meet the requirements of the GFNERIC 


‘Also, achieved éoepebendy: either thpourh credit given for pelated experience, or 


-_ COMPETENCY, stated below, wit be* indicated on this page under PRESCRIPTION (P). 


through satisfying the requirements of prescribed work, will aa pecories on this pare ‘ 


"GENERIC COMPETENCY t ° 


ENABLIAC He) (PETENCIES JA] 


Identify, déscribe, 
_ compare eurrictiun 


Yzation patterns, 


on 


:-Analyze the’ elements 


needed for, curriculum 


chanre. 


. Desim a curriculum : 


based on-need (student, 
community, society). 


(. 


TERRES: To Tas " 


Acquire a basic knowledre of curri- 
culum and organization. : 
Research literature to: determine 
the role of the principal in’, 

_ curriculum Yevelopment._ 


«Make an analysis of selected curri- 
culum areas in your’ school to 

_ determine thether or not it is 
“achieving state objectives. 


Compare the pattern - of curriculum . 
‘orpahization in your school to a 
model curriculum sugrestéd in. 
professional journals. 


Survey the curriculum materials 
used in a subject area in three - 
school. systems to d ne their 
adequacy and relevanc 
Make a 1iSt of the various ele- ° 
_ments ‘which affect curriculum 
change and explain how the ele- 
ments support or inhibit the 
change process. 
Develop a sét of qariteria and 
procedures to complete a needs 
assessment. 


Trace from 1950-1976 the changes 
which have occured in curriculum 
development and organization to 
meet societal needs. 

Review the historical, philoso- . 


phical,- sociological, and psycho- 
logical foundation of curriculum 


change. 


= . 
‘ é « 


Develop a plan of curriculum change 
and implement this design in\a 
subject area either within your. 
own classroom or in another one. 


’ Write a position paper describing ' 
the relative importance of the - 
cognitive and affective domains “in © 
curriculum development. — 

: \ 
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TODES 


Course EDP 637 
Coupee EDP 705 


Independent Study 
Sete: 


Learnine Contract 
Seminar © 


Independent Study 


Learning Contract , 


Independent Stiidy 
Seminar 


‘Teleendent Study 


Seminar 


Saaeenaene: Study , 


a led 


Course EDP 605. 


- Course EDP 606 


Course EDP '607 
Course EDP 610 


Independent Study Sem. 


Learning Contract 


Independent Study 


The principal will have a Emes undirstanding of the curriculum. ‘ 


vs 
: 


: ‘6 
5 - Il2 - r 
Serious.attempts have been made to develop a ser reny system 
not dependent upon traditional graduate courses. It 4s conceded 
that knowledge based enabling competencies can be best acquired in 
- a.course setting. The use of courses per se is further minimized 
by “dividing content ites ciae al peer and offering seminars 


. devoted to discreet content areas. This can be best illustrated by 


“examining the prescription page for generic 3. Administration 


‘ and Supervision. : ‘ 
+? 
Pee § . - | 
ide ge " 
aren or 
a Hs 
t} 
a 
ta 
f 
re Bp . 
| 
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me : } . ¥ 
| 14 
~\ i. » \ = 
X a 
, : * . r F 
ra * © € 


i and oo ‘ 


. - a 13 - 


Diagram V -- Prescription and Achievement Y 


Additional work, needed by the sandiaate to nisl the requirements of the GENERIC | 
COMPETENCY, stated beloir, will ne indicated on this page under: PRESCRIPTION (P). 


Also, achieved competency, mien throurh credit given for related experience, or 
throush satisfyine the requirements of ike a work, will be recorded on this pare 
under ACHIEVED COMPETENCY (A). : 


GENERTC: COMPETENCY : The principal will have a broad “understanding of administration 


” 


, “HAIN COMPETENCIES AY . THARNING ACTIVITIES’ |; 


. MODES“, 4P 
1. Orranize and Supervise . Acquire a basic knowledre of admin- vogiee EDE 736 « 
the instruc#ional . ° istration .and: organization of the 
’ program. : public schools 


2, Administer pupil per- : eae 
sonnel services. . ; 
3. Administer funds and - Research Phe Wkchabine to deter- 


- Independent Study 
facilities. : mine the different stvles of admin- , Seminar 
istrative and supervisory leader- re ky 
ship . 


Execute the ‘admini strativ proce- 
dures such as: 
_ = scheduling of personnel and faci-+ 
5 lities manarrenent of offices 
including record keeping. 


= orientation ef Pagente ‘5 students, 
and staff. 


a 
= coordinate the funetions of all L 


Siverviead Field 
Speer Seminar 


-  proféssional/personnel as they 
‘ relate to the daily RELI EERE 
of the principal. 


a » Execute supervisory functions such 
as: t T° 
- analyzing elements of various 
models:of supervision and how 
they ‘can be utilized. 


n A+ - participating in supervisory exp 
ae erience focusins on improvement 
: of instruction.throufh assessment: 
. _ Of, teaching. ee 
- | assessing’ teacher performance 
. based on selected criteria. 


fy Oe Assist “teachers in developing ins- 
i 1S -tructional strategies and in» 


Supervised Field 
Experience Seminar 


S ‘ 


Siperyined Field 


. _Experfence «= ° . 
= .. » adapting these strateries to meet 
ii : the needs of individual pupils. — .. Seminar 
Perform ‘on-site vin ets and.  iSamemetded Field 
admin{stration training pee wae 


’ 
a ae a 
- ‘ 5 - hie ae 
r . o) te - : 
. ‘ ees 8 - 
‘ +. ® « 


. PETES er tx 


i m4 ; . 45 


oe he 
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The staff is still refining the delivery system. During 


February, 1977: a weekend workshop was held, made possible by a small 


‘ ; Lad 
C.B.T.E. grant from the Pennsylvania Department of BuUgay LON The 


workshop brought | together jstudents enrolled in thé prperens 
erinespals, college staff, and Pennsy anes Department of Education 
personnel. Its single purpose was to ate! and modify the ee 


! | ’ 
activities prescribed for each enabling competency. . 7 


# 


| ; 
Diagram VI visualizes the BPneE ee modes of instruction -and 


‘ evaluation procedures. 
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. Curriculum 


“A MODEL: FOR A COMP 


Child Growth and 
Development and 
the Teaching Learning 
Process , 


Administration and 
Supervision 


Group Processes and 
Human Relations* 

Rights, Responsibili- 
ties and Ethics 


Federal, State Laws 
Regulations and 
Policies 


School Community 
Relations 


Contributions of 
Related Disciplines 


Co-Curricular Activities 


Research and Evaluation 


a 
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ETENCY~BASED PRINCIPAL EET PROGRAM 


AT CALIFORNIA. STATE ‘COLLEGE 


MODE QF. INSTRUCTION 
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CTAIIFIQ aaFIenpeag — 


4 


’ 


a eT - 


D. 


ae . 
Competency Evaluation a 


_To Gate, »evaluation of competency acquisition has_been. - 


‘subjective in nature. Review of written: dotumentation prepared 


’ - 
by students for presentation in the culminating interface has 


"been the primary basis for determining’ competency acquisition. 


. As studepts progress in the field based portion of the program 


additional means of evaluation will be developed and utilized. 


Diagranf VI, lists some evaluation eriteria that are under 


. 


consideration. ‘The staff is. acutely avers of the inportange. 


of tnis element of the model. Aceuraté surenwine evaluative 


\s Ca 


. instruments that truly measure the levél of competence are. 


“essential elements if the program is'to be ultimately. successful. 


Other Problems - Solved and Unsolved i 
1. Registration - Students register for penerics rather than . 


e 


: y ; 
courses. A student may register for Cyerteutum 701 (Géneric I) 


for one t6 eight credits. If prescribed work is not completed 


* 


during that semester, no grades or credits are recorded. 


Grades and credits are recorded in the semester in which the 
‘ 
f : 
work is completed. This is the same procedure used by many 
institutions in recording advanced degree. dissertation credits. 


2. Credits Awarded in the Self Assessment and orfentation Seminar. 


As a result of the interface held at the*end of the 


Lad toy 


Seminar students are awarded achieved competency and/or credit. 
‘ * : 
For persons. with Master Degrees who do not want or need . 


$ 


ieee graduate credit .a notation is recorded that a 
competency or portion theeof has Deen. em ene Credits 


earned in this fashion, if recorded, abe teats for ae the 


regular per ‘credit cost. 


a |: a 


3. Field Experiences 


wok With a student population that is (1) :basitally 
evening part time and (2) fully employed in other than - ; 
administrative position we have had difficulty prescribing 

» ‘-_ field experiences. A ae answer to A problem - oe 
may be ‘found in the kinds ds activities stiidents can 


be engaged in during the summer term. 


: iw 2 ar mee 


